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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	206

	Proportion (%) of pupil premium eligible pupils
	21%

	Academic year/years that our current pupil premium strategy plan covers
	2024 – 2027
Year 1 2024 – 2025
Year 2 2025 – 2026
Year 3 2026 – 2027 

	Date this statement was published
	December 25

	Date on which it will be reviewed
	December 26

	Statement authorised by
	L Bailey 

	Pupil premium lead
	L Bailey 

	Governor / Trustee lead
	K Davey 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£82,705

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£82,705


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Lydney C of E is a caring Christian community where we strive for every child to achieve a love of life and of learning. 
Our intention is that all pupils make good progress, no matter what barriers they face or background they are from. We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The school wants to ensure that disadvantaged children are given the opportunity to succeed academically and to leave the school working at least in line with their peers nationally.
We aim for children to achieve and to make progress in all areas of the curriculum. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.
The school wants to ensure that all children have the same life chances and this is evident through our curriculum drivers (Spirituality; Belonging; Possibilities; World Aware and Well-being). We want all pupils to have a range of experiences and have high aspirations. 
The focus of this strategy is to support those from disadvantaged backgrounds to reach their potential, even those who are already high achievers. 
The best available evidence indicates that great teaching is the most important lever schools have to improve pupil attainment’ (EEF, High quality Teaching, Maximising Learning). We recognise that quality first teaching is the most important factor in all children making progress.  Pupil Premium funding supports teachers to deliver high quality teaching to ensure pupils receive the best education. This approach will benefit all pupils and ensure non-disadvantaged children also sustain and make progress.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified, including same day intervention
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers particularly in classes lower down the school.

	2
	Assessments, observations and discussions with pupils and families indicate that fewer disadvantaged children read for pleasure.
Assessments show that fewer disadvantaged pupils pass their phonic screening, compared to their non-disadvantaged peers. Academic year 2023 – 2024 at Lydney C of E, 71% of disadvantaged pupils passed their phonics test compared to 82% of their non-disadvantaged peers.
2024 – 2025 – disadvantaged performed in line with their peers (80% of disadvantaged passed and 79% of non-disadvantaged passed).  

	3
	Our assessments (including wellbeing survey), observations and discussions with pupils and families have identified social, emotional and mental health issues for many pupils. These challenges particularly affect disadvantaged pupils.  Referrals for support remain relatively high. 

	4
	Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils is lower than attendance for non-disadvantaged pupils. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.  

	5
	Self-confidence and aspirations – lack of confidence to achieve highly, and aspire to high expectations.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils.
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.

	Improved phonics attainment among disadvantaged pupils. 
	Phonic screening outcomes in 2026/27 show that more than 75% of disadvantaged pupils met the expected standard.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2026/27 demonstrated by:
· qualitative data from pupil voice, pupil and parent surveys and teacher observations
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils.    

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2026/27 demonstrated by:
· the overall absence rate for all  pupils being no less than 96%.
· the percentage of all pupils who are persistently absent will reduce with disadvantaged pupils being no more than 1.5% lower than their peers.

	Pupils have raised aspirations, know how to be successful and to reach their aspirations.

	Pupils have a broader experience of extended school activities which are linked to personal aspirations.

	Strengthen teaching and learning approaches used across the school further to accelerate pupil progress and to close any gaps in learning.
	High quality teaching and interventions will ensure that pupil premium children are on track to achieve their expected outcomes based on their starting points. 
A high proportion of pupil premium children achieve the expected standard (EYFS, Y1 phonics, Y2 and Y6).


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 15,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments. 

	When used effectively, diagnostic assessments can indicate areas for development for individual pupils, or across classes and year groups:
Diagnostic assessment | EEF 
	1,2,4

	Continue embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. We will purchase resources and fund ongoing teacher training and release time. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Teaching and Learning Toolkit | EEF
	1,3

	Continue to use the DfE validated Systematic Synthetic Phonics programme to secure stronger phonics teaching for all pupils. On-going training to be provided to all staff. 

Ensure the scheme continues to be well resourced. 
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils: 
Phonics | Teaching and Learning Toolkit | EEF
	1,2,3

	Improve the quality of social and emotional (SEL) learning further.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
Improving_Social_and_Emotional_ Learning in Primary Schools | EEF
	3,4,5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 45,400
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Intervention Support Staff

One to one and small group work for pupils in need of additional support. 


	Targeted support at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind. 

Education Endowment Fund studies show that a range of approaches should be used to implement catch-up programmes. This may include phonics, comprehension work etc. Small group interventions can also have a positive impact on pupil’s progress.

	1,2,3,4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support

Little Wandle Keep Up and Catch Up. 

	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Teaching and Learning Toolkit | EEF 

	1,2 

	Literacy Gold programme to be used throughout KS2 for those who need extra support with reading. 

Explore other catch up programmes. 
	There are some pupils who still find it hard to read despite high quality phonics teaching. Research has shown that children who start school with poor phonological awareness leave school as struggling readers unless they do a phonological awareness intervention.
On average reading improves by 12 months after playing Literacy Gold for a term.
	1,2 



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 20,600
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue with the attendance system ‘Studybugs’ to increase parental engagement and allow swifter action to improve attendance.
	Increased parental engagement with attendance. 
Working with parents to support children’s learning EEF shows that effective parental engagement can lead to learning gains of +3 months over the course of a year.
Evidence shows there are clear links between attendance, attainment and behaviour. 

	4,5

	A Listening Post/ELSA (Emotional Literacy Support Assistant) will continue to be employed to support children with their social, emotional development and also to support staff in understanding and meeting children’s needs.
	Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. (EEF SEL Wellbeing and mental health)
There is a substantial body of research evidence to suggest that young people’s social emotional and mental health (SEMH) needs have a significant impact on all aspects of their life including their learning and progress through the curriculum, behaviour in school and attendance, further training and employment and general life chances.
Research has found that ELSA intervention has a positive impact on the support provided for emotional wellbeing throughout the whole school. Research suggests that ELSA has a positive impact on attendance, academic attainment and concentration. It also supports children and young people to be resilient and to manage transition. Some studies have shown a reduction in bullying
	 
3,4,5

	School Trips, experiences and visitors to school. 

Hold an annual aspirations week. 

	Studies have shown that children who have opportunities to learn outside of their normal classroom environment make more progress than those that do not.
	5

	Employ a Family Support Worker for 5 mornings a week to work alongside our ELSA listening post, supporting children and families with their social, emotional development, parenting issues and attendance concerns.
	Social and emotional skills’ are essential for children’s development— they support effective learning and are linked to positive outcomes in later life. With the right support, children learn to articulate and manage their emotions, deal with conflict, solve problems, understand things from another person’s perspective, and communicate in appropriate ways. (EEF SEL Wellbeing and mental health) There is a substantial body of research evidence to suggest that young people’s social emotional and mental health (SEMH) needs have a significant impact on all aspects of their life including their learning and progress through the curriculum, behaviour in school and attendance, further training and employment and general life chances. Children who are disadvantaged will have good attendance. Good attendance increases a child’s academic success and improves their chances to
	3,4,5



Total budgeted cost: £ 81,000
Reserve (to cover unexpected or miscellaneous costs): £1,705

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Disadvantage pupils generally achieve very well at Lydney C of E. In some areas they outperform. 
Phonics
Year 1 Phonic screening check –80% of pupil premium children passed compared to 79% of their non-disadvantaged peers. 
[bookmark: _GoBack]KS1 
Reading
85% of disadvantaged achieved ARE or above and 14% achieved GDS. 
87% of non-disadvantaged achieved ARE or above and 23% achieved GDS.
Writing
71% of disadvantaged children achieved ARE or above and 0% achieved GDS. 
68% of non-disadvantaged achieved ARE or above and 9% achieved GDS.
Maths 
72% of disadvantaged children achieved ARE or above and 29% achieved GDS. 
68% of non-disadvantaged achieved ARE or above and 23% achieved GDS
KS2 SATs 
Reading
54% of disadvantaged children achieved ARE or above and 9% achieved GDS. 
85% of non-disadvantaged achieved ARE or above and 32% achieved GDS.
Writing
45% of disadvantaged children achieved ARE or above and 0% achieved GDS. 
90% of non- disadvantaged achieved ARE or above and 11% achieved GDS.
Maths 
54% of disadvantaged children achieved ARE or above and 9% achieved GDS. 
85% of non- disadvantaged achieved ARE or above and 32% achieved GDS.



9
